Really Seeing Children Rea” 56@“‘8
( hi ldren

ith Deb Curtis
Sessmn I~ Becommg a Teacher Researcher

I this session, you will:

e | earntouse a “Thinking | ens” for reﬂecting on
your observations of children.

. Dcvelop observation sla”s mcluclmg usmg
Photographg to collect ancl stuclﬂ the details of
children’s comEetcnce

. UHderstancl t

how t}'ns imPacts thfnr sensorg/motor

e nature of childrern’s brains and

devclorment and learmng
. ComP ete an assessment of the 5ensor3 Motor
E_lcmcnts in your ™ nvironment



]t Is not casy to

Real]9 See Ch ldren

or offer children what theg deserve and could benefit

{:FO m

Complex:tg of carmg for and eciucatmg groups of
young children

Sl*xaring the care and education of children
with theirfamilies

Negotiatmg the Promise as well as the Potential
Problems I workmg with regulations

ancl outcomes.



Where do we Bcgin

We want to know what the children
think, feel and wonder. We believe that
the children will have thiﬂgs to tell each
other and us that we have never heard

before. We are alwags listening for a
surPrise and the birth of a new idea.

T his Prac’cice supports a searching
together for new meaning, Togethcr we

can become a communitg of seekers.
| ouise Bogd (_adwell

What is your response to this quote? [Jow does it relate
to your work with children?



\/\/hat should we Practice?
Slowing Down

Sceing 3ourscl1C as a teacher
researcher

Urxdcrstancﬂing the nature of
children’s brains

Observing closelg for the details of
children’s actions and ideas rather
than their behavior

Taking Photos to hclp you see
Waiting before resPonding
Studging notes and Photos to make

meaning




| et’s Fractice
with
Marco’s ]dea







Think about what
would you do in this

situation?

Whg?




Did your thinking include reference to your values or earning goa]s forthe

children?

How might the environment and materials be im]:)acting this situation?

T o what extent did you think about details that engaged your curiosity and

show the children’s competence?
Did you consider the children’s Point of view?

\What other Perspectives might you consider (Families, director, co-teacher,

regulations’?

How did exp]oring these kinds of questions influence your idea about
what you would do?
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Cultivatc Yourself as a Reflective T eacher

( Jse a Thinking | ens
KHOW YOUFSC!‘F

I~ xamine the Phgsica]/ social/emotiona] environment

Fizcl thz details of the competent child that engage your heart

Take the child’s Point of view
Co”aborate with others to cxl:)ancl Perspectives

Reflect and take action



A Thinking | _ens for Reflection and ]nquiry

Knowing yoursclmc

What caPtures my attention as the children engage, explore and interact?

What delights me as ] watch and listen?

What in my backgrouncl and values is imquencing my response to this situation and why?
What adult Perspcctives, i.e. standards, health and sa)cetg, time, goa]s are on my mind?

]:incling the details of the competent child that engage your heart and mind
What do ] notice in the children’s faces and actions?

Where do ] see examPles of children’s s’crengths and Competencies’f’

What do | think is valuable about this expcrience?

Sccking the child’s Point of view
What is the child drawn to and excited about?
What might the child be trying to accomP]ish?
Why migh’c the child be interacting with others this way?
Wlﬁat clevelopmental themes, ideas or theories might the child be cxploring’?

F_xamining the Phgsical/social/cmotional environment
How is the organization and use of the Phgsica] space and materials impacting this situation?
How could we strengtlﬂen relationships here?
rﬂow are schedules and routines iﬂﬂucncing this exPcriCncc
Considcring multiple PcrsPcctivcs
[How might the child’s culture and Familﬁ background be imquencing this situation?
W}-xat questions migl—rt we ask to get the Perspectivc of the child’s ?ami]g?
W}-xo else orwhat other Perspectives should we consider?
W}’xat child deveiopment or ear]y ]eaming theories should we considerin this exPerience?

What desired ear]g ]earning outcomes do ] see reflected here?
Considcring opportunitics and Possibilitics for next steps

What values, Philosophy and desired outcomes do ] want to influence my resPonse?
What new or existing relationships could be strengthenecl?

Which learninggoa!s could be focused on here?

Wha’c other materials and activities could be offered to build on this exPerience?

What new vocabularg could we begin to use?



A Thinking | ens TM{or Rcﬂection and ]nquirg

I~ xamine the

3

/ =
& Know QOUFSCIF Phgsical/social/emotiOhal
environment
/ 2 Find the details of the
= 4 )
St ‘,‘:,‘y\ child’s competence that
\L engage your heart and mind

Seek the
child’s

Perspective

Co”aborate with / N
% LAY others to expancl Consider opportunities
,‘ g and Possibilitics for

erspectives. ]
Perep action

Harvest Resources Associates, www.ecetrainers.com




Practice
Sceing
Details with
Fhotos

Meet up with
children’s minds
not their

behavior







()scaﬁs]dea




|dea




USC the Thinking | ens for Reﬂection

K now Yourself
Whatis your reaction to this story? What captured your

attention as you hearcl the storg ancl saw thc P}woto?

How might the environment and materials be impacting this

situation?

Find the details of the children’s competence
What details did you hearin the children’s actions and
interactions that show their skills and competence.

Seek the children’s point of view.
\What do you think tE
accomplish with the different ways theg explored the materials?

e children were drawn to and trging to

Expand your Perspective
FHow might theories of brain developmcnt and ]caming inform

your thinking here?



}ixpané your Ferspective
Consider the nature of children’s brain &evelopmc—:nt

I l],. WHAT THE NEW SCIENCE OF
. CHILD DEVELOPMENT TELLS US

Philosophical

H&ll)\' THE
B Mfals T2 ibout GARDENER

AND THE

:\ ﬂ_."- ‘q_',_.’f ot LAY \

ALISON GOPNIK

A hon (jnpnik



“«(_hildren see more, hear more, feel
more and expcrience more than
adults do. Theg are far better
learners than we are. These
remarkable leaming abilities reflect
sPecial features of children’s
brains, features that may actua”g
make young children more

conscious than adults.”

Allison Gopnik




Kesearch shows that even
the youngest babies have
earning abilities that are
more Powerful than those of
the smartest scientists and
most advanced computers.
Theg are able to see more
Possibilitic—:s and have an

innate drive to hg]:)othesize,
exPeriment, Problem solve
and use trial and error to
learn.



(_hildren are ™ xtra Scnsory jieings

Young children’s brains have what scientists call “P!asticitg” This means they
have very fHexible brains and are able to take in more information than adults.

Theg are easi!g attracted to cvergthing around them and have an innate drive to
stucig to learn about the world.




Scnsor?) Motor Development has

een central to the

Tiar]g Chilcﬂ*noo& Frmccssion

T he Préschoo] years are a critical
developmenta] Perio&. ( hildren
desi:)eratelg need to have a multitude of
whole-bod , sensory motor ex eriences
on a &ai@ basis in order to ci:ve]op
strong bodies and minds.




Thc 7 Scnsory Sgstems
i \/isual
2. Au&itorg
3. Tactile
4. Gustatory (T aste/Mouth)
5. Olmcactory (5me”>
6. Froprioccptivc System
7. \estibular Sgstcm



\/isual

T he Visual Sgstcm 1S
responsib]e for sight. bg
Perceiving color, pattern
and light, this system
Provii&:s visual images to
our brains.

What do your babies see in

their environment?




-—

his system processes and
interprets sound. [t determines
the cﬁrection, loudness, Pitc%,
and duration of sound waves.

Soun&s effect energy levels.
Voice: low is best ; high Pitched

and animated will increase
arousal level

VVhatck)chﬂAnywhcarﬁﬁ

9ourenvk0nménf?

Auéitorg




T actile (touch)

| ocated in our skin, the
tactile system is the
]argest sensor sgstem
and every suréce of
our bodg connects to it.




The Gustatorg Sgstem s Primarilg res]:)onsible for
our sense of taste. Digerent tastes can be used to
help with state of arousal (Calming, organizing,

a]erting}.
Alerting Imoods tend to be cold, sour/tart, sPicg,

mintg or crunchg.

Ca!ming Foods are warm, smooth and sweet.
Otherz

Breathing
FrOErioccPtion G‘ncavg work to the{'aw): Caum, fruit

leather, straws, exercise water botfle, harmonica,
Howing bubbles, breathing exercises, etc...

What oPPortunitics are there Forgustatorg exPeriences In
your Program?




Olfactorg (sme”)
()dor influences the Havor

and taste of food. Sme
also creates memories an
associations that influence
our choices an
Prc-:mcerences.

Sccnts can calm or alert us.

What can children smell in

your environment?




Thc Motor Storg

(_hildren have an innate desire to move all the
time.

NCW neuroscience research shows that active
leamirzg —“where the learneris doing, moving,
acting, and interacting”—can changé the way
the brain works and can accelerate children’s
leaming rocess. A\ lack of movement
ncgative@ impacts brain clevelopment.

Emilg (_ross Researcher, Bangor Ursiversitg




\/esﬁknﬁar

(movcmen@

T he Vestibular Sgstcm regulates our
balance and is very sensitive to subtle
changes s Position or movement.

| ocated in the inner ear, this system is
resPonsib]e for monitoring arscf‘j
maintainin? equilibrium. ltis also
responsib e for organizing all other
sensory inPut.




Froprioce tive
Qﬂusckzan!acﬁnt

inpuﬂ

The Froprioce tive Sgstem is located in
thejoints) muscE:s, and tendons. [t is the
second ]argest sensory sgstc—:m. his system
processes sensory information Provided }39
tingy receptors that monitor the contracting
and stretching of muscles and the bending,
straighténing, Pu”ing, and compressing of'g
théjoints.




P ollow up Activitg

Assess 561‘150!"9 Motor IF lements in your I” nvironment

(Observe children at Plag in your environment. T hen draw a goorf]an oFgour
yng

number. Leave space on 3our1qoor P]an to make lists where 5ugg<—:sted.

indoor environment. | abel the Fo”owing elements using the identi



What can children see?

o [utaito identhcg spechcic areas where there are soft colors, natural materials and order]g
arrangements where children feel calm, soothed and focused.

o [uta2inallthe Places in the environment where the children see natural light, shadows, Pools of
light, different textures and patterns, magjc and wonder. Flaces and objects that invite their
curiosity and engage their desire to explore.

° Fut a 3 where there are walls filled with lots of Primary color and unorganize& clisp]ags, shelves
full/cluttered with toys that could be overstimulating to children.

What can children feel?

° Fut a4 in all the Places where there are different terrains for children to wa”g crawl and scoot on,
surfaces and substances of different textures and temperatures, weights, hard/soft, squishg, stiff,

bouncg, responsive, to touch with their hands, feet, faces and bodies, other.

What can children hear?

o Make alist to describe sounds that children hearin your program; birds singing, wind rustling,
waterﬂowing, animal sounds, human voices(loud/soft), music Plaging (loud/soft), clocks ticketing)
traffic, airplanes, machinery) other.



Wl'lat can children smell?

o Make alist of the gragrances and aromas that children ejocricncc in your Program~sme”s from home) clothing, Blankcts,
stuffed toys, natural Fragrances from ﬂowers, trees, wood, poopy cliapers, human-made items such as disinfectant

clcancrs, Blc—:ach) artificial room deodorizes, Pchume, food cooking, other.

What can children taste?

o Make alist of the tasting/mouthing cxpcrienccs throughout the &ag available for your children. Opportunitics for
a/@r‘l’/}?glcoods that tend to be cold) sour/tart, sPicg, mintg or crunchg. Ca/m/ng{oo&s that are warm, smooth and sweet.
Mouthing oPPortunities (heavg work to thejaw) such as chew toys, fruit leather) straws, water bottle, harmonica,
blowing Bubbles, breathing exercises, other.

How can children move?
o [utas allthe places where children use their active bodies and largc muscles to climb,jump) crawl, scoot, run, walk, Push)
u”, slicle, swing, balance) ro”) lhct) bounce, hide, throw, g0 uP/clown Jover/in/out, etc.
° Fut a 6 in all the Placcs where children can sprcacl out, work with an abundance of materials and pursue big ideas.
o Fut ayin all the Places where children can use their hands and {:ingers to grasp, bang) Pokc) stack) shake) squeeze, Pat,
Fi”, pour, fit something toget!ﬁer) and take something a part, build and create clesigns.
° Fut an 8 in all the Places where children can feel Powerful, indcpcn&ent) and competent.
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1] oenterinto a style of teaching which is based on
questioning what we’re Aoing and whg, on listc—:ning to
children, on thinking about how theory is translated

fQ

into Practics and how Practice INnforms theory, is to

enter into a way of working where Prcncessional

development takes Place clag after Aag in the
classroom.
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